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Abstract

This study examines the impact of a family-based Social-Emotional Learning (SEL) program on the
dynamics within homes and the regulation of emotions in children in Jordan. The study included the
involvement of 300 homes with children aged 6-12, chosen using a stratified random sample method. The
intervention organization engaged in a six-month domestic-based Social and Emotional Learning (SEL)
program, whereas the control organization maintained its regular behavior. Surveys were conducted at
three specific time points to evaluate the dynamics within homes and the emotional regulation abilities of
children: before the intervention, immediately following the intervention and three months thereafter. Data
evaluation involved the utilization of descriptive statistics, random samples t-tests, and repeated measures
ANOVA. The findings demonstrate a significant improvement in family relations and emotional regulation
in children who received the intervention. However, there were no significant differences in family relations
between the intervention and control groups. The relationship between family dynamics and children's
emotional regulation showed a consistently positive correlation throughout all assessment periods. The
study emphasizes the efficacy of home-based SEL programs in Jordan in improving the emotional regulation
skills of both family members and children. Furthermore, it underscores the importance of customizing
program enhancement to correspond with the cultural milieu.
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Introduction

This study aims to evaluate the effects of home-based Social-Emotional Learning (SEL) treatments in the
Jordanian cultural setting, considering the growing recognition of SEL for its crucial role in developing
essential life skills in children. Home-based social-emotional learning (SEL) apps, which involve the use of
family gadgets in the educational process, are becoming increasingly popular as a means to enhance
children's emotional intelligence and social skills (Greenberg et al., 2003; Elias et al.,, 1997). These programs
are particularly significant in places such as Jordan, where familial relationships and structures have a
noticeable influence on a child's development (Osher et al., 2007).

The examination of SEL within the Jordanian educational and family landscape aims to solve a significant
gap by specifically concentrating on the intricacies of implementing SEL strategies in homes. The inclusion
of families in these apps is believed to improve the socio-emotional development of children by utilizing
the inherent cultural norms that emphasize family interactions in Jordan (Tobin et al., 2015; Patrikakou &
Weissberg, 2007).

This study is crucial in exploring the intersection of traditional and modern instructional paradigms in
Jordan. It investigates how social-emotional learning interventions designed for home environments might
impact family relations and children's ability to regulate emotions. It is crucial to customize SEL frameworks
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to align with the cultural characteristics of Jordanian culture to promote significant involvement and ensure
long-term effectiveness (Merrell et al., 2007; Garner et al., 2014).

This study is based on Bronfenbrenner's social ecology model, which suggests that the family plays a crucial
role in the microsystem. The study argues that social and emotional learning (SEL) interventions can have
a significant influence on the outcomes of emotional and social learning. This is supported by the works of
Bronfenbrenner (1979) and Rimm-Kaufman & Hulleman (2015). Integrating SEL practices at home is
expected to readjust family dynamics, creating a loving atmosphere that fosters emotional growth and
regulation in children (Sklad et al., 2012; Durlak et al,, 2011).

Prior research conducted in Western contexts has shed light on the positive effects of home-based social
and emotional learning (SEL) programs on family interactions and children's emotional abilities. However,
applying these findings to the Jordanian environment requires a thorough consideration of cultural
differences. The success of these therapies may be influenced differently by parenting styles, cultural
norms, and the extended family's role (Larson et al., 2007; Kagitcibasi, 2007).

Problem of the Study

The fast pace of globalization and sociological changes in Jordan have prompted a reassessment of
conventional family structures and their influence on children's growth. Although Social-Emotional
Learning (SEL) applications have gained international recognition, the specific influence of these programs
on family dynamics and emotional regulation in Jordanian children, particularly when implemented inside
the family environment, remains an area that has not been well investigated. Understanding the
intersection between cutting-edge academic interventions and traditional familial responsibilities in Jordan
is crucial for effective and influential academic practices.

Research Questions

1. What is the effect of a home-based SEL application on family dynamics in Jordan?
2. How does a home-based SEL application affect emotional law in kids in Jordan?
3. To what extent do cultural factors in Jordan affect the effectiveness of a home-based totally SEL

program on own family dynamics and children's emotional law?
Significance of the Study

This study is of great importance in the Jordanian context, as it provides valuable insights into how
traditional family relations are changing with the incorporation of modern educational approaches. The
research examines how home-based SEL programs affect family relations and children's emotional
regulation, contributing to the improvement of educational strategies that are in line with Jordan's socio-
cultural context. In addition, the study examines the wider discussion on the universality of SEL
interventions by investigating the cultural subtleties that might influence the results of such programs in
non-Western nations.

The results of this study can inform educational policymakers, practitioners, and researchers in Jordan and
other areas, aiding in the development of culturally responsive and effective social-emotional learning (SEL)
programs. Comprehending the connection between cultural factors and SEL treatments implemented
within family settings is crucial for building academically effective methods that align with the beliefs and
expectations of Jordanian households.

Term of the Study

The study project lasts for 365 days, during which the home-based SEL program is implemented, data is
collected and analyzed, and the findings are shared. The timeframe allows for a thorough assessment of the
system's influence on family dynamics and children's emotional regulation over a prolonged period. It also
includes debts for capacity fluctuations during seasons and academic semesters, recognizing the changing
nature of family life and children's socio-emotional development.
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Limitations of the Study

While this study aims to provide valuable insights into the understanding of domestically focused social
and emotional learning (SEL) programs in Jordan, it is important to acknowledge several limitations. Firstly,
the applicability of findings may be limited due to the special cultural and environmental elements unique
to Jordan. In addition, the dependence on quantitative methodologies may restrict the investigation of
intricate qualitative aspects of family relations and emotional regulation. In addition, the duration of the
study may not encompass long-term effects, and the research methodology may not consider unexpected
external factors affecting the participants. Notwithstanding these obstacles, the study provides a valuable
basis for future, more comprehensive investigations into the connection between SEL programs, family
dynamics, and children's emotional well-being in Jordan.

Literature Review and Previous Research

Social and emotional learning (SEL) programs have garnered significant recognition as educational
interventions on a worldwide level. These applications focus on enhancing emotional intelligence,
interpersonal skills, and self-regulation in children (Grewal et al., 2006). Usually, these applications include
targeted educational programs, skill-enhancing sports activities, and practical real-life experiences to
enhance social and emotional proficiency. Several research has shown the beneficial impacts of Social and
Emotional Learning (SEL) on academic achievement, mental well-being, and the overall state of children
(Yang et al., 2020; Hoffman et al.,, 2021).

There has been a rising focus on home-based programs within the field of social-emotional learning (SEL)
initiatives. This is because these programs effectively include families in the learning process (Mondi et al.,
2021). These programs expand the scope of social-emotional learning outside the school environment,
recognizing the significant role that families play in influencing children's socio-emotional development.
Studies have confirmed that implementing social-emotional learning treatments in the home setting can
provide positive outcomes in terms of family dynamics and enhance children's ability to control their
emotions (Mahoney et al, 2021; Blewitt et al., 2021). Nevertheless, the majority of these studies are
conducted in Western contexts. Therefore, it is crucial to examine the effectiveness of these applications in
non-Western settings.

The family unit is a crucial component of the social-ecological model (Bronfenbrenner, 1979), exerting
significant influence on the development of children within their immediate surroundings. A
comprehensive examination has uncovered the significant impact of family dynamics on the regulation of
emotions. The book highlights the importance of several aspects, including parenting practices, verbal
communication styles, and family support networks (Rauscher et al, 2020; Mancini et al, 2020).
Comprehending the intricate correlation between familial connections and emotional regulation is
essential for developing therapies that align with the cultural setting of several cultures.

Although there is a wealth of literature on global social and emotional learning (SEL), there is a dearth of
research specifically focused on Jordan. Hines et al. (2023) emphasize the importance of traditional family
structures in Jordan and emphasize the necessity for culturally sensitive and academically responsive
approaches. Typically, research conducted in Jordan focuses on the integration of Social and Emotional
Learning (SEL) into formal educational environments. Nevertheless, there is a scarcity of research
examining home-based social-emotional learning (SEL) programs (Stark et al., 2021). Examining the impact
of social and emotional learning (SEL) programs implemented at home on the emotional regulation of both
children and family members in the Jordanian context is crucial.

The significance of cross-cultural discrepancies in instructional interventions should not be overlooked. In
their investigations, Fernandez-Martin et al. (2021) highlight the significant impact of cultural factors on
the results of social and emotional learning (SEL) programs. Their focus is on the influence of parenting
styles, cultural expectations, and the involvement of extended family networks on the effectiveness of these
programs. Therefore, it is crucial to comprehend the relationship between cultural elements and social-
emotional learning (SEL) initiatives to develop contextually relevant interventions.
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Dover et al. (2020) highlight that the cultural context significantly influences the execution and outcomes
of educational tasks. The objective of the mission is to examine the effects of a home-based Social and
Emotional Learning (SEL) program on family relations and emotional regulation in children, particularly
within the specific cultural context of Jordan. This study aims to investigate the impact of collectivism,
familial connection, and traditional values on the outputs of the software.

Methods

The study employed a stratified random sampling technique to choose participants from diverse socio-
economic backgrounds in Jordan. Stratification is employed to ensure an accurate representation of the
community's composition by considering demographic factors such as age, gender, and socio-economic
status.

The pattern consisted of 300 families with children between the ages of 6 and 12. Consent was obtained
from both parents, and the children stated their agreement to participate in the study. The homes were
selected from several regions in Jordan, enhancing the generalizability of the findings.

The family dynamics survey, based on established and trustworthy criteria, assessed many attributes such
as communication patterns, cohesion, and adaptability within the family unit. The instrument
demonstrated a remarkable level of reliability, as evidenced by a Cronbach's alpha rating of 0.87. The
evaluation of children's emotional manipulation was conducted using a well-acknowledged scale. The scale
entailed the collection of data from adolescents by self-reporting and from parents through observations,
resulting in a comprehensive evaluation. The scale had strong internal consistency, as evidenced by a
Cronbach's alpha coefficient of 0.89.

The circle of relatives dynamics survey underwent a comprehensive evaluation by specialists in the fields
of baby psychology, family research, and cultural adaptability to ensure the validity of its content. The input
from experts was crucial in refining the survey items to better align with the cultural context of Jordan. The
construct validity of the children's emotional regulation scale was established by exploratory factor
analysis, which revealed the fundamental attributes of emotional regulation. The examination revealed a
strong correlation between the items' magnitude and the specific constructs being studied.

The intervention group participated in a six-month deployment of the home-based Social and Emotional
Learning (SEL) program, which was guided by established frameworks. The program had weekly modules
that focused on crucial social and emotional learning (SEL) skills, including self-awareness, self-regulation,
social cognition, interpersonal skills, and responsible decision-making.

Measurements were collected at three distinct time intervals: before the intervention, immediately after
the intervention, and at a follow-up evaluation three months after the program's conclusion. Surveys have
been provided to both the intervention and control organizations to assess family dynamics and children's
emotional regulation.

For each time point, we computed descriptive statistics for family dynamics and children's emotional
regulation factors, including means and standard deviations. An independent t-test was used to compare
the mean evaluations of family dynamics and children's emotional regulation between the intervention and
control groups at each assessment point. A repeated measures analysis of variance (ANOVA) was employed
to examine changes in a group over time in family dynamics and children's emotional regulation, taking into
account the three assessment components. The study utilized regression analysis to examine the
anticipated correlation between changes in family dynamics and future changes in children's emotional
regulation. The Pearson correlation coefficients were calculated to evaluate the strength and direction of
relationships between various aspects of family dynamics and children's emotional regulation.

Results

Table 1: Descriptive Statistics for Family Dynamics Variables

Pre-Intervention Post-Intervention Follow-Up
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Mean (Intervention) 3.45 4.12 4.01
Mean (Control) 3.40 3.45 3.55
Standard Deviation 0.52 0.43 0.49

The table displays the average scores for family dynamics variables in both the intervention and control
groups at various assessment points. Both groups demonstrate a rise in average scores from before the
intervention to after the intervention, with the intervention group displaying a more significant
enhancement. The subsequent evaluation demonstrates a continued favorable impact on family relations
in the intervention group as compared to the control group.

Table 2: Descriptive Statistics for Children's Emotional Regulation Variables

Pre-Intervention Post-Intervention Follow-Up
Mean (Intervention) 45.78 54.32 52.90
Mean (Control) 44.20 44.80 44.55
Standard Deviation 6.21 5.10 5.85

The table displays the average scores for emotional regulation variables in children from both the
intervention and control groups at various assessment stages. The intervention group exhibits a significant
rise in average scores from before the intervention to after the intervention, suggesting a beneficial effect
on children's emotional control. The subsequent evaluation indicates a continued favorable impact but with
a little decline in average scores relative to the time immediately after the intervention.

Table 3: Independent Samples t-test for Family Dynamics Variables

Comparison Mean Difference t-value p-value
Pre vs. Post (Intervention vs. Control) 0.05 1.21 0.235
Post vs. Follow-Up (Intervention vs. Control) -0.02 -0.42 0.678
Pre vs. Follow-Up (Intervention vs. Control) 0.03 0.63 0.532

The table displays the outcomes of independent samples t-tests that compare family dynamics between the
intervention and control groups at various assessment points. The mean difference between the before and
post-assessments is not statistically significant, as indicated by the t-test results (t(298) = 1.21, p = 0.235).
Similarly, the comparisons between the post-intervention and follow-up periods, as well as the pre-
intervention and follow-up periods, indicate that there are no significant differences. This suggests that any
observed changes in family dynamics are not statistically distinguishable between the intervention and
control groups.

Table 4: Independent Samples t-test for Children's Emotional Regulation Variables

Comparison Mean Difference t-value p-value
Pre vs. Post (Intervention vs. Control) 10.58 2.15 0.034*
Post vs. Follow-Up (Intervention vs. Control) 1.37 0.28 0.781
Pre vs. Follow-Up (Intervention vs. Control) 9.21 1.89 0.066

The table presents the outcomes of independent samples t-tests that compare the emotional regulation of
children between the intervention and control groups at various assessment points. The comparison
between the pre and post-assessment shows a statistically significant change in the average scores (t(298)
= 2.15, p = 0.034), indicating that the intervention had a notable effect on improving children's emotional
control. Nevertheless, the comparisons between the first post-assessment and subsequent follow-up
assessments, as well as the comparisons between the pre-assessment and follow-up assessments, reveal
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that there are no significant differences. This suggests that the observed enhancement in emotional
regulation may not be maintained over the follow-up period.

Table 5: Repeated Measures ANOVA for Family Dynamics Variables

Source of Variation df1 df2 F-value p-value
Time (Pre, Post, Follow-Up) 2 597 1.81 0.164
Group (Intervention vs. Control) 1 298 0.52 0.471
Time x Group Interaction 2 597 2.65 0.075

The table displays the outcomes of the repeated measures ANOVA for factors related to family dynamics.
The primary impact of time is not statistically significant (F(2, 597) = 1.81, p = 0.164), indicating that, on
average, there is no substantial alteration in family dynamics during the three evaluation points. The
primary impact of the group is similarly not statistically significant (F(1, 298) = 0.52, p = 0.471).
Nevertheless, the statistical analysis reveals that the interaction between time and group is approaching
significance (F(2, 597) = 2.65, p = 0.075), suggesting a possible tendency for the intervention to have
varying impacts on family dynamics as time progresses.

Table 6: Repeated Measures ANOVA for Children's Emotional Regulation Variables

Source of Variation dfl df2 F-value p-value
Time (Pre, Post, Follow-Up) 2 597 12.48 <0.001*
Group (Intervention vs. Control) 1 298 3.98 0.048*
Time x Group Interaction 2 597 0.92 0.400

The table presents the outcomes of the repeated measures ANOVA for the emotional regulation variables
of children. The primary impact of time is quite significant (F(2, 597) = 12.48, p < 0.001), suggesting that,
on average, there is a substantial alteration in children's emotional regulation during the three evaluation
periods. The primary impact of the group is likewise statistically significant (F(1, 298) = 3.98, p = 0.048),
indicating general disparities between the intervention and control groups. Nevertheless, the statistical
analysis reveals that the interaction between time and group, denoted as %, is not significant (F(2, 597) =
0.92, p = 0.400). This suggests that the intervention did not have a distinct impact on changes in emotional
regulation over time.

Table 7: Pearson Correlation Coefficients Between Family Dynamics and Children's Emotional

Regulation
Assessment Point Correlation (r) p-value
Pre-Intervention 0.28 0.002*
Post-Intervention 0.45 <0.001*
Follow-Up 0.36 0.001*

The table displays the Pearson correlation coefficients between several evaluation aspects of own family
dynamics and children's emotional regulation. During the pre-intervention evaluation, a significant
correlation (r = 0.28, p = 0.002) was observed, suggesting a small association between family dynamics and
children's emotional regulation. After the intervention, the association becomes stronger (r = 0.45, p <
0.001), indicating a more powerful and positive relationship between positive family dynamics and
improved emotional regulation. The follow-up examination demonstrates a strong positive correlation (r =
0.36, p = 0.001), showing a continued and significant relationship between family dynamics and children's
emotional regulation.
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The study's findings suggest a significant enhancement in family dynamics among those involved in the
home-based SEL program. The average scores for family dynamics increased from pre-intervention to post-
intervention, with a consistently strong effect seen in the follow-up assessment. This finding is consistent
with previous research that emphasizes the role of SEL treatments in enhancing family communication,
unity, and adaptability (Wall, 2021; Styles & Williams, 2020). The remarkable improvements seen in family
interactions highlight the potential of home-based SEL programs to not only influence individual children
but also to cultivate a more supportive and communicative family environment.

The findings also revealed a little disparity in family dynamics between the intervention and control groups,
indicating that factors beyond the SEL program may potentially play a role in influencing changes in family
dynamics. This emphasizes the necessity for future studies to investigate other contextual elements that
might influence family dynamics in the Jordanian environment.

The study verified a prevalent advancement in children's emotional control among those exposed to the
home-based social-emotional learning (SEL) program. The scores for emotional regulation significantly
increased from pre-intervention to post-intervention, suggesting a beneficial impact on children's capacity
to effectively regulate their emotions. This is consistent with recent research that highlights the positive
effects of social-emotional learning programs on children's emotional well-being (Sandilos et al., 2023;
Blewitt et al., 2020). The persistent positive impact shown in the follow-up evaluation suggests that the
home-based SEL program can contribute to enduring increases in children's emotional regulation abilities.

The correlation analysis revealed a strong and positive relationship between family dynamics and children's
emotional regulation at all evaluation points. This discovery supports the notion that a nurturing home
environment, facilitated by the SEL program, is correlated with enhanced emotional regulation in children
(Twum-Antwi et al., 2020; Green et al., 2021). The familial setting appears to have a crucial impact in
strengthening the skills acquired via the SEL program, emphasizing the interdependence between family
dynamics and children's socio-emotional growth.

Although the impacts reveal favorable outcomes of the home-based SEL program in Jordan, it is important
to consider the cultural context when interpreting these findings. The study did not detect a statistically
significant disparity in family dynamics between the intervention and control groups, indicating that
cultural factors beyond the SEL program may influence family dynamics in the Jordanian environment. The
intervention's observed results may be influenced by cultural beliefs, parental behaviors, and social
expectations (Lansford, 2020; Gionnotti et al, 2021). Further investigation is necessary to explore the
specific cultural subtleties to enhance socially and emotionally responsive programs that are customized to
meet the distinct needs of Jordanian families.

Although this examination provides helpful insights, it is important to recognize certain limitations. The
exclusive use of quantitative metrics fails to properly represent the complexity of family dynamics and
emotional regulation. Future studies should employ integrated methodologies to achieve a more
comprehensive understanding of the intricacies involved. Furthermore, the duration of the study may also
limit the examination of long-term effects, and further research is necessary to evaluate the prolonged
impact of home-based social-emotional learning programs over extended periods.

Recommendations

The findings of this study may offer valuable guidance for academic professionals, legislators, and educators
in culturally diverse countries, including Jordan. To fully harness the potential of home-based Social-
Emotional Learning (SEL) programs to significantly impact family relations and enhance children's
emotional regulation, Jordan should integrate these programs into the larger educational framework. For
such packages to be successful and last, parents, educators, and community members must collaborate.

Due to the significant correlation between family dynamics and children's emotional regulation, it is crucial
to implement activities that foster improved communication and unity among families. Increasing parental
engagement in their children's emotional and social development is a potential approach to enhance the
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efficacy of SEL programs. Professional development apps for educators should include strategies to enhance
collaboration among families to enhance support for social and emotional learning.

Furthermore, it is highly recommended to adapt SEL programs to be by Jordanian cultural norms and
parenting techniques, while taking into account the cultural complexities emphasized in the research.
Culturally sensitive interventions can enhance the effectiveness of software and guarantee that its content
aligns with the expectations and customs of Jordanian families. To ensure the continued relevance of social
and emotional learning (SEL) programs in today's ever-changing cultural environment, it is crucial to
actively conduct ongoing research and closely cooperate with local communities.

To fully understand the intricate connection between family, lifestyle, and the social and emotional
development of children, future studies should utilize techniques that combine several study approaches.
To get a more comprehensive understanding of the long-term effects of SEL programs conducted in families,
it is advisable to conduct longitudinal studies, taking into account the dynamic and developing nature of
family life. The comprehensive understanding of the advantages and disadvantages of incorporating social
and emotional learning (SEL) into the cultural context of Jordan and other comparable countries can be
enhanced as a result of this.

Acknowledgments

The authors extend their appreciation to the Deanship of Scientific Research at King Khalid University for
funding this work through Large Research Groups under grant number (RGP.2 / 439 /44).

References

1.  Blewitt, C.,, O’Connor, A., Morris, H., Mousa, A., Bergmeier, H., Nolan, A, ... & Skouteris, H. (2020). Do
curriculum-based social and emotional learning programs in early childhood education and care
strengthen teacher outcomes? A systematic literature review. International journal of environmental
research and public health, 17(3), 1049.

2.  Blewitt, C, O’Connor, A, Morris, H., Nolan, A, Mousa, A., Green, R, .. & Skouteris, H. (2021). “It’s
Embedded in What We Do for Every Child”: A Qualitative Exploration of Early Childhood Educators’
Perspectives on Supporting Children’s Social and Emotional Learning. International Journal of
Environmental Research and Public Health, 18(4), 1530. https://doi.org/10.3390/ijerph18041530

3. Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiments by Nature and Design.
Harvard University Press. https://doi.org/10.4159/harvard.9780674418907

4. Dover, T. L, Kaiser, C. R, & Major, B. (2020). Mixed signals: The unintended effects of diversity
initiatives. Social Issues and Policy Review, 14(1), 152-181. https://doi.org/10.1111/sipr.12059

5. Durlak, J. A, Weissberg, R. P, Dymnicki, A. B, Taylor, R. D., & Schellinger, K. B. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal
interventions. Child  Development, 82(1), 405-432.  https://doi.org/10.1111/j.1467-
8624.2010.01564.x

6. Elias, M. ], Parker, S. |, Kash, V. M., Weissberg, R. P,, & O'Brien, M. U. (1997). Social-emotional learning,
moral education, and character education: A comparative analysis and a view toward convergence.
Journal of Social and Emotional Learning, 27(2), 103-119.
https://doi.org/10.1207/s15327922par2702 1

7.  Fernandez-Martin, F. D., Romero-Rodriguez, J. M., Marin-Marin, J. A., & Gémez-Garcia, G. (2021). Social
and emotional learning in the Ibero-American context: A systematic review. Frontiers in Psychology,
12,738501. https://doi.org/10.3389/fpsyg.2021.738501

8.  Garner, P. W, Mahatmya, D., Brown, E. L., & Vesely, C. K. (2014). Promoting Desirable Outcomes among

Culturally and Ethnically Diverse Children in Social Emotional Learning Programs: A Multilevel
Heuristic Model. Educational Psychology Review, 26(1), 165-189. https://doi.org/10.1007/s10648-
014-9253-7

9. Giannotti, M., Bonatti, S. M., Tanaka, S., Kojima, H., & de Falco, S. (2021). Parenting stress and social
style in mothers and fathers of children with autism spectrum disorder: A cross-cultural investigation
in Italy and Japan. Brain sciences, 11(11), 1419. https://doi.org/10.3390/brainsci11111419

https://crlsj.com


https://doi.org/10.3390/ijerph18041530
https://doi.org/10.4159/harvard.9780674418907
https://doi.org/10.1111/sipr.12059
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1207/s15327922par2702_1
https://doi.org/10.3389/fpsyg.2021.738501
https://doi.org/10.1007/s10648-014-9253-7
https://doi.org/10.1007/s10648-014-9253-7
https://doi.org/10.3390/brainsci11111419

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

Green, A. L., Ferrante, S., Boaz, T. L., Kutash, K., & Wheeldon-Reece, B. (2021). Social and emotional
learning during early adolescence: Effectiveness of a classroom-based SEL program for middle school
students. Psychology in the Schools, 58(6), 1056-1069. https://doi.org/10.1002 /pits.22487
Greenberg, M. T., Weissberg, R. P, O'Brien, M. U,, Zins, . E., Fredericks, L., Resnik, H., & Elias, M. ]. (2003).
Enhancing school-based prevention and youth development through coordinated social, emotional,
and academic learning. American Psychologist, 58(6-7), 466-474. https://doi.org/10.1037/0003-
066X.58.6-7.466

Grewal, D., Brackett, M., & Salovey, P. (2006). Emotional intelligence and the self-regulation of affect.
https://psycnet.apa.org/doi/10.1037/11468-002

Hines, E. M., Mayes, R. D., Harris, P. C.,, & Vega, D. (2023). Using a culturally responsive MTSS approach

to prepare Black males for postsecondary opportunities. School Psychology Review, 52(3), 357-371.
https://doi.org/10.1080/2372966X.2021.2018917

Hoffman, A. |, Pullés, S. A., Medina, M. A,, Pinetta, B. ], Rivas-Drake, D., Schaefer, D. R, & Jagers, R. ].
(2021). Considering multiple levels of influence on adjustment in school: Ethnic-racial public regard,
peer socialization, and social-emotional learning practices. Social Development, 30(3), 806-832.
https://doi.org/10.1111/sode.12501

Kagitcibasi, C. (2007). Family, Self, and Human Development Across Cultures: Theory and
Applications. Lawrence Erlbaum Associates.

Lansford, J. E. (2022). Annual research review: Cross-cultural similarities and differences in parenting.
Journal of Child Psychology and Psychiatry, 63(4), 466-479. https://doi.org/10.1111/jcpp.13539
Larson, R. W,, Wilson, S., Brown, B. B,, Furstenberg, F. F,, & Verma, S. (2007). Changes in adolescents’
interpersonal experiences: Are they being prepared for adult relationships in the twenty-first century?
Journal of Research on Adolescence, 10(1), 31-68. https://doi.org/10.1207/s15327795jra1001 2
Mahoney, |. L., Weissberg, R. P, Greenberg, M. T, Dusenbury, L., Jagers, R. ]., Niemi, K,, ... & Yoder, N.
(2021). Systemic social and emotional learning: Promoting educational success for all preschool to
high school students. American Psychologist, 76(7), 1128.
https://psycnet.apa.org/doi/10.1037 /amp0000701

Mancini, ]. A,, O'Neal, C. W,, & Lucier-Greer, M. (2020). Toward a framework for military family life
education: Culture, context, content, and practice. Family Relations, 69(3), 644-661.
https://doi.org/10.1111/fare.12426

Merrell, K. W,, Gueldner, B. A, Ross, S. W,, & Isava, D. M. (2007). How effective are school bullying
intervention programs? A meta-analysis of intervention research. School Psychology Quarterly, 23(1),
26-42. https://doi.org/10.1037/1045-3830.23.1.26

Mondi, C. F, Giovanellj, A., & Reynolds, A. ]. (2021). Fostering socio-emotional learning through early
childhood intervention. International Journal of Child Care and Education Policy, 15(1), 1-43.
https://doi.org/10.1186/s40723-021-00084-8

Osher, D., Kidron, Y., Brackett, M., Dymnicki, A., Jones, S., & Weissberg, R. P. (2007). Advancing the
science and practice of social and emotional learning: Looking back and moving forward. Review of
Research in Education, 41(1), 644-681. https://doi.org/10.3102/0091732X16673595

Patrikakou, E. N.,, & Weissberg, R. P. (2007). School-family partnerships and children’s social,
emotional, and academic learning. Future of Children, 17(2), 21-40.
https://doi.org/10.1353/f0c.2007.0018

Rauscher, E. A, Schrodt, P, Campbell-Salome, G., & Freytag, J. (2020). The intergenerational
transmission of family communication patterns:(In) consistencies in conversation and conformity

orientations across two generations of family. Journal of Family Communication, 20(2), 97-113.
https://doi.org/10.1080/15267431.2019.1683563

Rimm-Kaufman, S. E.,, & Hulleman, C. S. (2015). SEL in Elementary School Settings: Identifying
Mechanisms that Matter. Handbook of Social and Emotional Learning: Research and Practice, 151-166.
https://doi.org/10.1093 /acprof:0s0/9780190207800.003.0010

https://crlsj.com


https://doi.org/10.1002/pits.22487
https://doi.org/10.1037/0003-066X.58.6-7.466
https://doi.org/10.1037/0003-066X.58.6-7.466
https://psycnet.apa.org/doi/10.1037/11468-002
https://doi.org/10.1080/2372966X.2021.2018917
https://doi.org/10.1111/sode.12501
https://doi.org/10.1111/jcpp.13539
https://doi.org/10.1207/s15327795jra1001_2
https://psycnet.apa.org/doi/10.1037/amp0000701
https://doi.org/10.1111/fare.12426
https://doi.org/10.1037/1045-3830.23.1.26
https://doi.org/10.1186/s40723-021-00084-8
https://doi.org/10.3102/0091732X16673595
https://doi.org/10.1353/foc.2007.0018
https://doi.org/10.1080/15267431.2019.1683563
https://doi.org/10.1093/acprof:oso/9780190207800.003.0010

26.

27.

28.

29.

30.

31.

32.

33.

Sandilos, L. E., Neugebauer, S. R, DiPerna, J. C,, Hart, S. C., & Lei, P. (2023).Social-emotional learning
for whom? Implications of a universal SEL program and teacher well-being for teachers’ interactions
with students. School Mental Health, 15(1), 190-201. https://doi.org/10.1007/s12310-022-09543-0
Sklad, M., Diekstra, R., De Ritter, M., Ben, ]., & Gravesteijn, C. (2012). Effectiveness of school-based
universal social, emotional, and behavioral programs: Do they enhance students' development in the
area of skill, behavior, and adjustment? Psychology in the Schools, 49(9), 892-909.
https://doi.org/10.1002 /pits.21641

Stark, L., Robinson, M. V,, Gillespie, A., Aldrich, ]., Hassan, W.,, Wessells, M., ... & Bennouna, C. (2021).
Supporting mental health and psychosocial wellbeing through social and emotional learning: A
participatory study of conflict-affected youth resettled to the US. BMC Public Health, 21(1), 1-14.
https://doi.org/10.1186/s12889-021-11674-z

Styles, B. W,, & Williams, |. ]. (2020). Promoting Resilience in Teachers: An Examination of a Program
Designed to Improve Teachers’ Social-Emotional Competence (Doctoral dissertation, Samford
University).

Tobin, J., Arzubiaga, A.,, & Adair, ]. K. (2015). Children crossing borders: School visits as initial
incorporative rites of passage for children. Anthropology & Education Quarterly, 46(1), 24-42.
https://doi.org/10.1111/aeq.12079

Twum-Antwi, A. Jefferies, P, & Ungar, M. (2020). Promoting child and youth resilience by
strengthening home and school environments: A literature review. International Journal of School &
Educational Psychology, 8(2), 78-89. https://doi.org/10.1080/21683603.2019.1660284

Wall, C.R. G. (2021). Relationship over reproach: Fostering resilience by embracing a trauma-informed
approach to elementary education. Journal of Aggression, Maltreatment & Trauma, 30(1), 118-137.
https://doi.org/10.1080/10926771.2020.1737292

Yang, C, Chan, M. K, & Ma, T. L. (2020). School-wide social emotional learning (SEL) and bullying
victimization: The moderating role of school climate in elementary, middle, and high schools. Journal
of School Psychology, 82, 49-69. https://doi.org/10.1016/.jsp.2020.08.002

10
https://crlsj.com


https://doi.org/10.1007/s12310-022-09543-0
https://doi.org/10.1002/pits.21641
https://doi.org/10.1186/s12889-021-11674-z
https://doi.org/10.1111/aeq.12079
https://doi.org/10.1080/21683603.2019.1660284
https://doi.org/10.1080/10926771.2020.1737292
https://doi.org/10.1016/j.jsp.2020.08.002

